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Strategy 9: Family and Community Engagement 

Description 

Defined as one of five essential areas that operate to transform low-performing schools, family and 

community engagement is an intervention that promotes student success and achievement (Weiss, 

Lopez, & Rosenberg, 2010). Family and community engagement is defined into two parts (Weiss, 

Lopez, & Rosenberg, 2010): 

 Family engagement refers to a “shared responsibility of families, schools, and communities for 

student learning and achievement; it is continuous from birth to young adulthood, and it occurs 

across multiple settings where children learn” 

 Community engagement is defined as the “support, services, and advocacy. activities that 

community-based organizations (including businesses and faith-based institutions) provide in 

order to improve student learning and promote family engagement”. 

 When systemic, integrated, and sustained, family and community engagement establishes a 

foundation for communication between students’ families and school staff. The result is a collaborative 

effort to create support systems, in and out of school, to help students achieve academic success (Weiss, 

Lopez, & Rosenberg, 2010). Family and community engagement can produce positive outcomes for 

students when it is incorporated in education structures and process designed to meet education goals, 

and is an effective strategy to impact student learning outcomes and achievement (Toldson, et.al., 2006). 

Family and community engagement has been correlated with increased academic performance, 

increased attendance, improved attitude/behavior, and increased test results (NEA, 2008).  

 Despite positive outcomes from family and community engagement, schools lack effective and 

genuine partnerships with parents and families. Parents’ perceptions of the educational system, negative 

social and political experiences of racial and ethnic minorities, and school faculty misconceptions of 

students’ parent involvement also create barriers to schools’ partnering with parents and families (NEA, 

2010). NEA further defines barriers specific to racial and ethnic parents that hinder parent engagement:  

“lack of relationship building between school and parents; lack of trust in school officials; 

parents’ and school officials’ beliefs and assumptions engender fear and mistrust; school 

officials’ lack of cultural competency creates unwelcoming environments for racial and ethnic 

parents; lack of funding and coordination of resources to provide to parents; failure to prioritize 

parent engagement; failure to adjust to the role of the parent involvement in the 21st century” 

(NEA, 2010).  

For specific racial or ethnic minority subgroups that include immigrants, fathers, Blacks, Asians, 

Latinos, and Native Americans, societal and political notions and culture can impact their level of 

engagement negatively. Despite barriers, scholars and schools/districts have developed some 

frameworks, partnerships, and strategies to increase parent engagement among parents of color to 

improve the learning outcomes, academic achievement, and social and emotional development: 
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Practices 

Description Program Components Outcomes (Y/N): If Y, describe. Outcome Data Resources/ 
Additional Resources 

SIX TYPES OF PARENT INVOLVEMENT 

Joyce Epstein developed a framework, “Six 
Types of Parent Involvement”, to assist 
district and school staff in establishing 
partnerships with families. The framework, 
which also emphasizes the use of 
partnerships to address school 
improvement goals, can help engage 
families in school and at home to meet the 
needs of their child.  

The six types of parent involvement are: 
parents, communicating, volunteering, 
learning at home, decision making, and 
collaborating with the community.  

Epstein’s framework has been 
adopted at the state and local 
level to increase family and 
community engagement across 
districts and schools 

Standards have been developed 
through the framework 

Led to success and “high quality” 
parent engagement 

Partnering with Families and 
Communities: 
http://mnliteracy.org/sites/d
efault/files/partnering_with_f
amilies_and_communities_-
_epstein.pdf  

HOOVER-DEMPSEY AND SANDLER MODEL 

Hoover-Dempsey and Sandler developed a 
model that defines parental involvement. 

Five levels of parent involvement that 
lead to student achievement:  

1. Parents’ motivations for involvement in 
their student’s education  

2. Activities employed by parents through 
involvement 

3. Student’s perception of parents 
activities 

4. Students behaviors and beliefs 
associated with achievement 

5. Student achievement 

Has been used as a model in 
studies, specifically around 
minority parental involvement, to 
understand the process of parent 
involvement 

Hoover-Dempsey and Sandler 
Model of the Parental 
Involvement Process: 
https://www.parent-
institute.com/pdf-samples/h-
d-and-s-model.pdf  

CULTURAL RESPONSIVENESS 

Cultural responsiveness is inclusive of all 
students’ needs, strengths, and 
experiences to support academic 
achievement. Cultural responsiveness of 
parents is synonymous; however, it 

Develop a mission statement and set 
goals around culturally responsive 
parental involvement 

Identify a family liaison/coordinator who 
is culturally competent and from the 

Increases involvement of minority 
families in the school 

Impacts students’ achievement of 
minority students: A study 
revealed that the school’s efforts 

Culturally Responsive Family 
Engagement Practices: 
http://ltd.edc.org/culturally-
resp-family-engagement  
Culturally Responsive 

http://mnliteracy.org/sites/default/files/partnering_with_families_and_communities_-_epstein.pdf
http://mnliteracy.org/sites/default/files/partnering_with_families_and_communities_-_epstein.pdf
http://mnliteracy.org/sites/default/files/partnering_with_families_and_communities_-_epstein.pdf
http://mnliteracy.org/sites/default/files/partnering_with_families_and_communities_-_epstein.pdf
https://www.parent-institute.com/pdf-samples/h-d-and-s-model.pdf
https://www.parent-institute.com/pdf-samples/h-d-and-s-model.pdf
https://www.parent-institute.com/pdf-samples/h-d-and-s-model.pdf
http://ltd.edc.org/culturally-resp-family-engagement
http://ltd.edc.org/culturally-resp-family-engagement
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Description Program Components Outcomes (Y/N): If Y, describe. Outcome Data Resources/ 
Additional Resources 

recognizes parents’ needs, strengths, and 
experiences in their effort to support their 
student. The inclusion of parents from 
various cultures in the school empowers 
parents and increases involvement, 
making them valuable and vital 
stakeholders to influence student 
achievement and success.  

community 

Record parents’ concerns, fears 
perspectives, and ideas around parent 
involvement/ engagement 

Identify and use what works best for 
families and create seminars (around 
monitoring child's academics and other 
types of support) team building activities 
between teachers-parents 

Build relationships with families and 
demonstrate a presence in the school 
and community 

Acknowledge, respect, and promote 
existing knowledge of families, their 
culture, values, history, and experiences 

Promote cultural awareness, learning, 
and sharing: develop resources that 
inform school and community about 
practices around culturally responsive 
parent engagement 

Create a school culture and space that is 
inviting and safe for families 

Strengthen community by building social 
capital 

to involve Black parents and 
community of 6th grade students 
in school decision making 
increased 6th grade students 
performance in reading 

Increases collaboration between 
teachers and families 

Reduces cultural bias 

Increases communication 

Parental Involvement: 
Concrete Understandings and 
Basic Strategies: 
http://parentengagement.sdc
oe.net/resources/Culturally%
20Responsive%20Parent%20I
nvolvement.pdf  

Analysis of the School 
Preferred Reading Program in 
Selected Los Angeles Minority 
Schools: 
https://www.rand.org/conten
t/dam/rand/pubs/reports/20
05/R2007.pdf  

Minority Parent and 
Community Engagement: 
Best Practices and Policy 
Recommendations for Closing 
the Gaps in Student 
Achievement: 
http://www.maldef.org/asset
s/pdf/mco_maldef%20report
_final.pdf  

A Mixed-Methods Case Study 
of Parent Involvement in an 
Urban High School Serving 
Minority Students: 
http://uex.sagepub.com/cont
ent/early/2014/05/13/00420
85914534272.abstract  

FAMILY SCHOOL PARTNERSHIPS 

“Family-school partnerships are Focus on developing adult capacity, Opportunities for partnership Partners Education in 

http://parentengagement.sdcoe.net/resources/Culturally%20Responsive%20Parent%20Involvement.pdf
http://parentengagement.sdcoe.net/resources/Culturally%20Responsive%20Parent%20Involvement.pdf
http://parentengagement.sdcoe.net/resources/Culturally%20Responsive%20Parent%20Involvement.pdf
http://parentengagement.sdcoe.net/resources/Culturally%20Responsive%20Parent%20Involvement.pdf
https://www.rand.org/content/dam/rand/pubs/reports/2005/R2007.pdf
https://www.rand.org/content/dam/rand/pubs/reports/2005/R2007.pdf
https://www.rand.org/content/dam/rand/pubs/reports/2005/R2007.pdf
http://www.maldef.org/assets/pdf/mco_maldef%20report_final.pdf
http://www.maldef.org/assets/pdf/mco_maldef%20report_final.pdf
http://www.maldef.org/assets/pdf/mco_maldef%20report_final.pdf
http://uex.sagepub.com/content/early/2014/05/13/0042085914534272.abstract
http://uex.sagepub.com/content/early/2014/05/13/0042085914534272.abstract
http://uex.sagepub.com/content/early/2014/05/13/0042085914534272.abstract
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Description Program Components Outcomes (Y/N): If Y, describe. Outcome Data Resources/ 
Additional Resources 

collaborative relationships and activities 
involving school staff, parents and other 
family members of students at a school. 
Effective 
partnerships are based on mutual trust 
and respect, and shared responsibility for 
the education of the children and young 
people at the school” (Australian 
Government Department of Education, 
Employment, and Workplace Relations, 
n.d.).  

Family-school partnerships are most 
effective when they share the importance 
of family and community involvement, 
build and demonstrate involvement 
through programs and practices, and 
honor the increased involvement and 
impact. 

through professional development for 
educators 

Academies, workshops, seminars, and 
workplace trainings for families 

Parent–teacher partnership activities 

increase 

Skills and knowledge around 
partnerships and collaboration are 
enhanced 

Effective partnerships that support 
student achievement and 
development 

Effective partnerships that support 
school improvement 

A Dual Capacity-Building 
Framework for 
Family–School Partnerships: 
http://www2.ed.gov/docume
nts/family-
community/partners-
education.pdf  

Family School Partnerships 
Framework: A Guide for 
Schools and Families: 
http://www.familyschool.org.
au/files/3013/8451/8364/Fa
mily-
school_partnerships_framew
ork.pdf  

National PTA: Family School 
Involvement: 
http://www.pta.org/familysc
hoolpartnerships  

COMMUNITY ENGAGEMENT 

Community engagement is defined as the 
“support, services, and advocacy activities 
that community-based organizations 
(including businesses and faith-based 
institutions) provide in order to improve 
student learning and promote family 
engagement”. 

Engagement priority and established 
infrastructure: Baltimore City School’s 
Expanding Great Options Initiative 

○ Created school/ family council, 
helped parents access training, 
established community partnerships, 
developed communication between 
school and family 

Consistent communication with 
community: Marvell-Elaine High School 
partnered with community members in a 
community campaign to increase 

Improved school climate 

Increased parent engagement: 
Parent and community 
engagement doubled at Marvell-
Elaine High School 

Increased student achievement 

Decrease in chronic absences: 
Dropped by 63% in Baltimore City 
Schools 

Increased parent satisfaction: 88% 
of Baltimore City Public Schools 

Strategies for Community 
Engagement in School 
Turnaround (Pages: 5, 20-23) 
http://www2.ed.gov/about/i
nits/ed/implementation-
support-unit/tech-
assist/strategies-for-
community-engagement-in-
school-turnaround.pdf  

http://www2.ed.gov/documents/family-community/partners-education.pdf
http://www2.ed.gov/documents/family-community/partners-education.pdf
http://www2.ed.gov/documents/family-community/partners-education.pdf
http://www2.ed.gov/documents/family-community/partners-education.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.pta.org/familyschoolpartnerships
http://www.pta.org/familyschoolpartnerships
http://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/strategies-for-community-engagement-in-school-turnaround.pdf
http://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/strategies-for-community-engagement-in-school-turnaround.pdf
http://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/strategies-for-community-engagement-in-school-turnaround.pdf
http://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/strategies-for-community-engagement-in-school-turnaround.pdf
http://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/strategies-for-community-engagement-in-school-turnaround.pdf
http://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/strategies-for-community-engagement-in-school-turnaround.pdf
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Description Program Components Outcomes (Y/N): If Y, describe. Outcome Data Resources/ 
Additional Resources 

academic achievement, graduation rates, 
and attendance; improve student 
behavior 

Opportunities for feedback from 
community and addressing feedback: 
Project L.I.F.T. conducted a “situational 
analysis” after community members from 
9 schools with achievement gaps did not 
respond to organization. Through analysis 
they identified the problem and 
developed a new strategy to engage 
parents 

Opportunities to participate: Boston 
Public Schools: open house, potluck, 
writing event, family education classes on 
ELL and math 

Establish community supporters and 
foster them into advocates: Denver 
Public Schools partnered with outside 
organizations to engage community and 
their involvement in turning around low 
performing schools. Created a committee 
that included parents who wrote 
approved proposals that restructured 
local schools 

were highly satisfied with school  

Increased ELA and Math scores: 
Baltimore City Public School 
elementary/middle school saw 
over 20% increase in math and 
reading scores between 2010 and 
2012 
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Models 

Description Student Demographics Model Components Outcomes (Y/N): If Y, 
describe. 

Outcome Data / 
Additional Resources 

CREIGHTON SCHOOL DISTRICT 

Creighton School District’s 
family and community 
engagement program was 
deemed by the Harvard 
Family Research Project as 
“an example of innovation 
and success in the field” due 
to various family and 
community engagement 
practices that have improved 
student achievement in its 
schools. 

ELL: 38% 

Free/Reduced Lunch: 36% 
 

Academic Parent Teacher 
Teams 

Parent Liaisons 

Community Classes 

Increase in partnership and 
collaboration between 
families and teachers 

Improved communication 
between families and teachers 
 

Effective Family and 
Community Engagement 
Strategies: 
http://www.ctschoolchange
.org/wp-
content/uploads/Hanover-
Effective-Family-and-
Community-Engagement-
Strategies-LEAD-
Connecticut.pdf  

MIAMI-DADE COUNTY PUBLIC SCHOOLS 

In 2012, the district was 
recognized for “greatest 
overall improvement in 
student achievement while 
reducing achievement gaps 
among low income students 
and students of color” 

Latino: 92% 

Asian: 1% 

Black: 23% 

White: 8% 

Male: 51% 

ELL: 17.2% (In 2014) 

Parent Academy: provides 
parents with knowledge, 
skills, and resources to 
advocate for student 

Community Engagement: 
Honors and Executive 
Internship Program & 
Career Experience 
Opportunities 

Parent Portal 

Over 85,000 parents have 
participated in Parent 
Academy classes 

Effective Family and 
Community Engagement 
Strategies: 
http://www.ctschoolchange
.org/wp-
content/uploads/Hanover-
Effective-Family-and-
Community-Engagement-
Strategies-LEAD-
Connecticut.pdf  

STANTON ELEMENTARY SCHOOL 

Stanton Elementary School 
was selected through a family 
engagement pilot, in 2011, to 

Black: 98% (2013) 

Latino: 1% (2013) 

Parent Teacher Home Visit 
Project 
Academic Parent-Teacher 

Shared expectations of 
students between parents and 
teachers 

Family School Partnerships 
Framework: A Guide for 
Schools and Families: 

http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
http://www.ctschoolchange.org/wp-content/uploads/Hanover-Effective-Family-and-Community-Engagement-Strategies-LEAD-Connecticut.pdf
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Description Student Demographics Model Components Outcomes (Y/N): If Y, 
describe. 

Outcome Data / 
Additional Resources 

make family engagement a 
school improvement strategy.  

Free/Reduced Lunch: 99% 
(2013) 

Special Education: 14% 
(2013) 
 

Team Parents defensiveness was 
reduced through home visits 

Parents were more to 
listening and learning from 
teachers and administrators 

Stronger relationships and 
partnerships between 
teachers and parents 

Increased attendance to back 
to school night 

Teacher bias and perception 
decreased 

Academic Parent Teacher 
team meetings increased from 
12% in 2010-2011 to 55% in 
the 2011-2012 school year 

Math scores increased more 
than 18 percentage points  

Reading scores increased 
more than 9 percentage 
points 

http://www.familyschool.or
g.au/files/3013/8451/8364/
Family-
school_partnerships_frame
work.pdf  
 
Stanton Elementary School: 
2012-2013 Equity Report: 
http://profiles.dcps.dc.gov/
pdf/2013_Equity_Report_D
CPS_External_Stanton%20El
ementary%20School.pdf  
  

BOSTON PUBLIC SCHOOLS 

The Deputy Superintendent 
for Family and Student 
Engagement developed a 
strategic planning process 
that reframed family 
engagement as the work of 
everyone in the district.  

Latino: 40% 

Black: 35% 

White: 13% 

Asian: 9% 

Free/Reduced Lunch: 78% 

“Countdown to 
Kindergarten”-Family 
Guides to Learning 

12 hour professional 
development series for 
teachers 

Development of high 

Capacity across the district has 
increased to develop and foster 
family engagement 

Increase in parent 
engagement: parents active in 
district meetings, grant 
application process, and 

Family School Partnerships 
Framework: A Guide for 
Schools and Families: 
http://www.familyschool.or
g.au/files/3013/8451/8364/
Family-
school_partnerships_frame

http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://profiles.dcps.dc.gov/pdf/2013_Equity_Report_DCPS_External_Stanton%20Elementary%20School.pdf
http://profiles.dcps.dc.gov/pdf/2013_Equity_Report_DCPS_External_Stanton%20Elementary%20School.pdf
http://profiles.dcps.dc.gov/pdf/2013_Equity_Report_DCPS_External_Stanton%20Elementary%20School.pdf
http://profiles.dcps.dc.gov/pdf/2013_Equity_Report_DCPS_External_Stanton%20Elementary%20School.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
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Description Student Demographics Model Components Outcomes (Y/N): If Y, 
describe. 

Outcome Data / 
Additional Resources 

Special Education: 20% 

ELL: 44% 

impact strategies around 
family engagement 

Family Community 
Outreach Coordinators in 
each school 

Cross District 
Collaboration with Office 
of Curriculum Instruction, 
Office of Assessment, 
Deputy Superintendents, 
etc. 

development of new programs 

Increase in trust 

Three schools in the district 
experienced positive outcomes 

Proficiency in ELA increased 
from 17% in 2010 to 23% in 
2013 at Blackstone  

John F. Kennedy High School 
saw an increase of 16% points 
in ELA and Math 

ELA scores increased from 20% 
to 34% in ELA and 19% to 43% 
in Math at Orchard Gardens 

work.pdf  

Boston Public Schools 
Engage Families to Help 
Turn Schools Around: 
http://sites.ed.gov/progress
/2014/10/boston-public-
schools-engage-families-to-
help-turn-schools-around/  

Boston Public Schools at a 
Glance: 2013-2014:  
http://www.bostonpublicsc
hools.org/cms/lib07/MA019
06464/Centricity/Domain/2
38/BPS%20at%20a%20Glan
ce%2014-0502.pdf  

http://www.familyschool.org.au/files/3013/8451/8364/Family-school_partnerships_framework.pdf
http://sites.ed.gov/progress/2014/10/boston-public-schools-engage-families-to-help-turn-schools-around/
http://sites.ed.gov/progress/2014/10/boston-public-schools-engage-families-to-help-turn-schools-around/
http://sites.ed.gov/progress/2014/10/boston-public-schools-engage-families-to-help-turn-schools-around/
http://sites.ed.gov/progress/2014/10/boston-public-schools-engage-families-to-help-turn-schools-around/
http://www.bostonpublicschools.org/cms/lib07/MA01906464/Centricity/Domain/238/BPS%20at%20a%20Glance%2014-0502.pdf
http://www.bostonpublicschools.org/cms/lib07/MA01906464/Centricity/Domain/238/BPS%20at%20a%20Glance%2014-0502.pdf
http://www.bostonpublicschools.org/cms/lib07/MA01906464/Centricity/Domain/238/BPS%20at%20a%20Glance%2014-0502.pdf
http://www.bostonpublicschools.org/cms/lib07/MA01906464/Centricity/Domain/238/BPS%20at%20a%20Glance%2014-0502.pdf
http://www.bostonpublicschools.org/cms/lib07/MA01906464/Centricity/Domain/238/BPS%20at%20a%20Glance%2014-0502.pdf
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Strategy 10: Community Schools 

Description 

Community schools, recognized as the “hub” of a community, provide services and programs 

through community-based partnerships that address the holistic development of youth. The 

services and programs—academic, social, and health based— enhance youth, adult, and 

community development (Coalition for Community Schools, 2014). While community school 

programs and services are tailored to the needs of youth and a community, they commonly 

include the following conditions (EPIC, n.d.): early childhood programs; academic programs 

(including core courses delivered by qualified teachers); curricula that foster critical thinking and 

analytical skills; opportunities for learning during and after school hours, including weekends 

and summer; the assessment of physical, mental, and emotional needs and steps to address those 

needs; partnership- and relationship-building between parents, school, and community to engage 

collaboratively in the school agenda; and a safe, supportive, and respectful school climate that 

connects students to the community.  

 Successful community schools employ research-based strategies that result in deeper 

learning, increased test scores, and higher levels of family engagement. The Center for Popular 

Democracy (2016) specifies the research-based strategies as: rigorous, culturally relevant, and 

engaging curriculum; high quality teaching; wrap-around supports and opportunities; positive 

discipline practices; authentic parent and community engagement; and inclusive leadership. The 

strategies employed by successful community schools were more effective when schools and the 

community: established a shared vision; conducted a needs assessment of the school and 

community; developed a strategic plan to deliver and fulfill goals; capitalized on new and 

existing partnerships to support programs and services; and established and operated an office 

responsible for promoting the community school agenda (Blank et al., 2012; Center for Popular 

Democracy, 2016). As a result, the strategies create stronger and healthier students, families, and 

communities. Students who attend community schools attend school at higher rates, and their 

families are far more engaged with their education. Students also excel academically and are 

healthier emotionally, physically, and socially (EPIC, n.d.).  

 Referenced as an “educational equity strategy” placing emphasis and priority on the 

needs of students of color and of socioeconomically disadvantaged backgrounds, community 

schools, have demonstrated the potential to address communal disparities and alleviate inequities 

that exist in the public school system (EPIC, n.d.). Furthermore, with the specific interventions 

and practices referenced previously, community schools that include programs and services that 

address social, emotional, physical, and academic development of youth have the potential to 

enhance outcomes for boys of color. The following models demonstrate the effectiveness of this 

intervention in addressing the needs of boys of color.



152 

Description Student Demographics Model Components Outcomes (Y/N): If Y, 
describe. 

Outcome Data / 
Additional Resources 

WEBB MIDDLE SCHOOL 

Webb Middle School, in Austin Texas, 
adopted a “Community School” 
strategy after Austin Public Schools 
announced that its low performance 
and graduation rates deemed it 
appropriate for closure. In objecting to 
the decision, the school and 
community stakeholder group 
developed a strategic plan to 
turnaround the middle school. 
Through their plan and vision, Webb 
Middle is the highest performing 
middle school in Austin Texas. Webb 
Middle School employed the six 
research based strategies for effective 
community schools to identify the 
programs and services needed to meet 
students’ needs. Through their needs 
assessment, Webb Middle School 
recognized the need for a leader to 
coordinate the planning and operation 
of the school. They also identified 
specific partners to support programs 
and provide services that met students 
and the community’s needs.  

Latino: 89% 

Black: 7% 

White: 2% 

Asian: N/A 

American 
Indian/Alaskan Native: 
N/A 

Male: 49% 

Free/ Reduced Lunch: 
97% 

ELL: 42% 

Various programs and services 
that meet the needs of students 
and the community 

College mentoring: Partnership 
with Breakthrough Austin 

Free immunizations and 
physicals offered by a mobile 
clinic 

Trauma-trained mental health 
counselors 

Tutoring through Austin 
Partners in Education (APIE), 
and English for Speakers of 
Other Languages (ESOL) classes 
for parents 

Courses of interests to students: 
band, orchestra, and dance 
troupe  
 

Graduation rates 
increased from 48% in 
2010 to 78% in 2015 

Community Schools: 
Transforming Struggling 
Schools into Thriving 
Schools: 
http://www.southernedu
cation.org/Publications/C
ommunity-Schools-
Layout_021116.aspx  

Great! Schools: Webb 
Middle School: 
http://www.greatschools
.org/texas/austin/593-
Webb-Middle-
School/details/#Students  

SCHOOLS UNITING NEIGHBORHOODS (SUN) COMMUNITY SCHOOLS 

Multnomah County and the City of 
Portland partnered to support their 
schools in the face of a shortage in 
affordable housing, growing poverty, a 
racial achievement gap, and growing 
number of unsupervised students after 

As of the 2012-2013 
school year: 

Latino: 30% 

Black: 17% 

Social health and mental 
services 

PBIS /restorative justice 
practices 

Reduced truancy by 
nearly 8% 

Raised 75% of student’s 
reading scores 

76% increased state 

Community Schools-
Transforming Struggling 
Schools into Thriving 
Schools: 
http://www.southernedu
cation.org/Publications/C

http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.greatschools.org/texas/austin/593-Webb-Middle-School/details/#Students
http://www.greatschools.org/texas/austin/593-Webb-Middle-School/details/#Students
http://www.greatschools.org/texas/austin/593-Webb-Middle-School/details/#Students
http://www.greatschools.org/texas/austin/593-Webb-Middle-School/details/#Students
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
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school. Understanding the difficulty for 
students under these circumstances to 
attend schools, the city and county 
partnered together to adopt a 
Community School strategy. Through a 
needs assessment the partners 
recognized the need for wrap-around 
services that addressed the effects of 
gentrification for various student 
populations which include those of 
color, immigrants, and 
socioeconomically disadvantaged. 

White: 29% 

Asian: 11% 

American 
Indian/Alaskan Native: 
1% 

ELL: 24% 

Free/Reduced Lunch: 
78% 

Special Education: 13% 

Culturally responsiveness 

Academic enrichment: 
Remediation in Math, ESOL 

Tutoring center 

Peer mentoring 

Black Student Union 

Parent leadership teams 
 

benchmark scores in 
Reading 

73% increased state 
benchmark scores in 
Math 

Average daily school 
attendance 95% 

67% improved behavior 

76% improved class 
participation 

75% improved in 
finding alternative 
resolutions to 
problems 

93% of students have 
at least one adult who 
cares about them to 
whom they can go for 
support 

ommunity-Schools-
Layout_021116.aspx  

SUN Community Schools: 
https://multco.us/sun/su
n-community-
schools/results  

SUN Community Schools: 
FY 2012-2013: 
https://multco.us/file/34
554/download  

MYERS-WILKINS COMMUNITY SCHOOL 

Since 1998, Myers-Wilkins Community 
School has been serving students and 
families in Duluth. Members of the 
school and community sought to 
mitigate the impact poverty and its 
effects on children’s emotional well-
being and academics through the 
community school model. 

White: 42.9% 

Latino: 4.2% 

Asian: 1.9% 

Black: 21% 

American 
Indian/Alaskan Native: 
13.7%  

Asian: 1.9% 

After school  

Summer enrichment 
opportunities 

Tutors 

Summer theatre camp 

Community health hub 
developed through partnership 
with Blue Cross and Blue Shield 

American 
Indian/Alaskan Native 
and Latino students at 
Myers-Wilkins 
Elementary School 
math scores have 
demonstrated more 
growth in math scores 
than White students 
statewide 

Start Class: Myers-
Wilkins Elementary 
School: http://public-
schools.startclass.com/l/
48773/Nettleton-
Magnet-Elementary 

Our Communities, Our 
Schools: Closing 
the Opportunity Gap in 
Minnesota 

http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
https://multco.us/sun/sun-community-schools/results
https://multco.us/sun/sun-community-schools/results
https://multco.us/sun/sun-community-schools/results
https://multco.us/file/34554/download
https://multco.us/file/34554/download
http://public-schools.startclass.com/l/48773/Nettleton-Magnet-Elementary
http://public-schools.startclass.com/l/48773/Nettleton-Magnet-Elementary
http://public-schools.startclass.com/l/48773/Nettleton-Magnet-Elementary
http://public-schools.startclass.com/l/48773/Nettleton-Magnet-Elementary
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Male: 47% 

Free/Reduced Lunch: 
84.9% 

Community events which 
include pow wows and 
volunteer opportunities 

American 
Indian/Alaskan Native, 
Latino, Black, special 
education and 
free/reduced lunch 
students at Myers- 
Wilkins Elementary 
School are meeting 
state targets in both 
reading and math 

High rate of parent and 
student satisfaction 

With Full-Service 
Community Schools: 
http://educationminneso
ta.org/EDMN/media/ed
mn-
files/advocacy/EPIC/EPIC
-community-schools-
report_3.pdf   

BROOKLYN CENTER FULL COMMUNITY SCHOOL DISTRICT 

Brooklyn Center Community Schools is 
Minnesota’s first community district. 
The district opened in 2009 and 
provides over 100 programs and 
partnerships that support the district’s 
academic goals. 

White: 16% 

Black: 43% 

Latino: 22% 

Asian: 17% 

American 
Indian/Alaskan Native: 
1% 

Free/Reduced Lunch: 
80% 

ELL: 21% 

Special Education: 13% 

Brooklyn Youth Center 

Family Resource Rooms 

Expanded learning 
opportunities: include video 
production, theater, and sports 

Educational and career 
resources: workshops on 
resume writing and search for 
educational and career 
opportunities 

Health resource center: 
free/reduced cost for medical, 
dental, vision, mental health 
and social support services 

Graduation rates 
increased from 74% in 
2010 to 87% in 2014 

College enrollment 
increased from 61% in 
2009 to 78% in 2013 

Student absences 
decreased from 9,000 
in 2009 to 6,500 in the 
2013-2014 school year 

Behavioral references 
reduced from 5,113 in 
2009 to 2,495 during 
the 2013-2014 school 
year 

Our Communities, Our 
Schools: Closing 
the Opportunity Gap in 
Minnesota 
With Full-Service 
Community Schools: 
http://educationminneso
ta.org/EDMN/media/ed
mn-
files/advocacy/EPIC/EPIC
-community-schools-
report_3.pdf  

Brooklyn Center 
Community Schools: 
About BC Schools: 
http://www.brooklyncen
terschools.org/apps/pag
es/index.jsp?uREC_ID=16
5787&type=d&pREC_ID=

http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://educationminnesota.org/EDMN/media/edmn-files/advocacy/EPIC/EPIC-community-schools-report_3.pdf
http://www.brooklyncenterschools.org/apps/pages/index.jsp?uREC_ID=165787&type=d&pREC_ID=350515
http://www.brooklyncenterschools.org/apps/pages/index.jsp?uREC_ID=165787&type=d&pREC_ID=350515
http://www.brooklyncenterschools.org/apps/pages/index.jsp?uREC_ID=165787&type=d&pREC_ID=350515
http://www.brooklyncenterschools.org/apps/pages/index.jsp?uREC_ID=165787&type=d&pREC_ID=350515
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350515  

HISTORIC SAMUEL COLERIDGE TAYLOR ELEMENTARY SCHOOL 

The Historic Samuel Coleridge Taylor 
Elementary School is one of four 
community schools in the University of 
John Hopkins Baltimore’s School of 
Social Work Prospect Heights. Prospect 
Heights provides students and their 
families, the majority of whom live in 
the McCulloh public housing 
development, with services, programs, 
and supports that best benefit them.  

Students who attend the school have 
been identified as most vulnerable and 
“at risk”. 

Black: 95% 

Free/Reduced Lunch: 
95% 

Special Education: 
21.2% 

ELL: N/A 

Social emotional support 
delivered by all staff: practice 
Social Emotional Foundations in 
Early Learning 

Family and community 
engagement: through services or 
programs 

Health services: delivered 
through partnership with 
University of Maryland-
Dentistry, Medicine, and Nursing 

Walking school bus: volunteers 
walk students home from school 
twice a week 

After school program: extended 
academic support, Success for 
All curriculum 

Chronic absenteeism 
decreased from 25% to 
10% 

Increase in school 
readiness scores from 
58.2% to 79.4%  

Over 100 home visits in 
2015 

Recipient of   Mayor’s 
award for the “greatest 
reduction of students 
at-risk for chronic 
absenteeism”  

11.9% decrease in 
infant mortality rate 

The Historic Samuel 
Coleridge-Taylor 
Elementary School: 
http://www.communitys
chools.org/assets/1/Asse
tManager/Taylor2015Aw
ardee.pdf 

Community Schools: 
Transforming Struggling 
Schools into Thriving 
Schools: 
http://www.southernedu
cation.org/Publications/C
ommunity-Schools-
Layout_021116.aspx  

REAGAN HIGH SCHOOL 

Reagan High School adopted a 
community school model after the 
announcement of a potential school 
closing in 2008. Community members, 
including parents, teachers, students, 
and community- based organizations, 
worked together to develop a strategic 
plan for adopting a community school 
model. 

Latino: 80% 

Black: 18% 

Free/Reduced Lunch: 
80% 

ELL: 30% 
 

Early College High School 
curriculum 

Dual credit program 

Academic tutoring 

Mentoring 

Non-academic support: 
attendance, social emotional, 
language 

In 2014, 12 student 
received Associates 
while 150 took college 
courses at Austin 
Community College 

Attendance increased 
from 88% in 2010 to 
95% in 2015 

Graduation rates 

Community Schools: 
Transforming Struggling 
Schools into Thriving 
Schools: 
http://www.southernedu
cation.org/Publications/C
ommunity-Schools-
Layout_021116.aspx  

http://www.brooklyncenterschools.org/apps/pages/index.jsp?uREC_ID=165787&type=d&pREC_ID=350515
http://www.communityschools.org/assets/1/AssetManager/Taylor2015Awardee.pdf
http://www.communityschools.org/assets/1/AssetManager/Taylor2015Awardee.pdf
http://www.communityschools.org/assets/1/AssetManager/Taylor2015Awardee.pdf
http://www.communityschools.org/assets/1/AssetManager/Taylor2015Awardee.pdf
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
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Enrichment activities: art and 
music program 

Restorative justice’ 

Daycare 

Pregnant and Parenting Teen 
Program 

increased from 48% in 
2010 to 85% in 2015 

Decrease in discipline 
referrals 

SOCIAL JUSTICE HUMANITAS ACADEMY 

Social Justice Humanitas Academy, 
through a partnership with Los 
Angeles Education Partnership, is a 
social justice focused community-
based model.  

Latino: 95% 

Black: 2% 

White: 1% 

American 
Indian/Alaskan Native: 
1% 

Free/Reduced Lunch: 
87.7% 

ELL: 12% 

Special Education: 10% 
 

Parent/community 
programs/services: financial 
literacy, housing assistance, 
health care referral, and legal 
support 

Restorative justice: partnerships 
include Youth Policy Institute 
and YouthSpeak 

Student one-on-one support: 
partnership with Americorps 

Curriculum, “Humanitas”, 
focused on “relevant real world 
learning” through social justice 

Cultural relevant teaching and 
pedagogy 

College readiness: FAFSA and 
college applications 

9th Grade Leadership Academy 

All students have Individualized 
Pupil Education Plans (IPEP) 

99% of class of 2014 
enrolled in college 

Graduation rates 
increased from 83% in 
2013 to 93.9 % in 2015 

Attendance increased 
from 62% to 80%  

Increase in high school 
exit exam: 68% to 78% 
in one year 

75% of students 
passing college pre-
requisite classes 

 

Community Schools: 
Transforming Struggling 
Schools into Thriving 
Schools: 
http://www.southernedu
cation.org/Publications/C
ommunity-Schools-
Layout_021116.aspx  
Social Justice Humanitas 
Academy: 
http://www.communitys
chools.org/assets/1/Asse
tManager/Humanitas201
5Awardee.pdf  

CHILDREN’S AID SOCIETY COMMUNITY SCHOOLS 

http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.southerneducation.org/Publications/Community-Schools-Layout_021116.aspx
http://www.communityschools.org/assets/1/AssetManager/Humanitas2015Awardee.pdf
http://www.communityschools.org/assets/1/AssetManager/Humanitas2015Awardee.pdf
http://www.communityschools.org/assets/1/AssetManager/Humanitas2015Awardee.pdf
http://www.communityschools.org/assets/1/AssetManager/Humanitas2015Awardee.pdf
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Children’s Aid Society Community 
Schools, based in New York City, has 
21 community schools that serve low-
income and underserved communities. 
The Children’s Aid Society’s model has 
been adopted by many schools. The 
community school model is derived 
from the “developmental triangle” 
which ensures a strong instructional 
program, expanded learning 
opportunities through enrichment 
activities and services that remove 
barriers to students’ development and 
learning.  

Low income, 
underserved 
communities  

19 community schools: 
Washington Heights, Harlem, 
South Bronx, Staten Island 

Open all day six days a week, all 
year round 

Partners with NYC agencies and 
departments to deliver various 
services and supports (include): 
NYCDOE, Department of 
Homeless Services, & 
Department of Health and 
Mental Hygiene 

Partners with community based 
organization to provide social, 
academic, and cultural 
enrichment opportunities 
(include): Alvin Ailey American 
Dance Theater, Boys and Girls 
Club of America 

Expanded learning 
opportunities: tutoring, 
computer lab, homework 
assistance, sports, arts, college 
and career preparation 

Support for parents/families: 
adult education classes, 
immigration assistance 

Increased student and 
teacher attendance 

Increase grade 
retention 

Increased appropriate 
special education 
referrals 

Increased parent 
involvement 

Improved test scores 

Children’s Aid Society: 
Community Schools in 
New York City: 
http://www.childrensaid
society.org/community-
schools 
 
Children’s Aid Society 
Community Schools 
(New York, NY):  
http://www.boldapproac
h.org/case-study/the-
childrens-aid-society-
community-schools-new-
york-ny/   

BEACON SCHOOLS 

Beacon Schools are school-based 
community centers that provide 
children, youth, and adults with 

Serve children, youth, 
and adults 

Open afternoons, evenings, 
weekends, school holidays, and 
vacation days 

Strong attendance in 
program translated to 
strong attendance in 

Building Community 
Schools: A Guide for 
Action: 

http://www.childrensaidsociety.org/community-schools
http://www.childrensaidsociety.org/community-schools
http://www.childrensaidsociety.org/community-schools
http://www.boldapproach.org/case-study/the-childrens-aid-society-community-schools-new-york-ny/
http://www.boldapproach.org/case-study/the-childrens-aid-society-community-schools-new-york-ny/
http://www.boldapproach.org/case-study/the-childrens-aid-society-community-schools-new-york-ny/
http://www.boldapproach.org/case-study/the-childrens-aid-society-community-schools-new-york-ny/
http://www.boldapproach.org/case-study/the-childrens-aid-society-community-schools-new-york-ny/
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supports and services to improve 
learning and development and foster 
stronger and meaningful relationships 
between the home and school. 

The Beacon School model has been 
adopted nationally through the efforts 
of the Youth Development Institute. 

Youth Programs include 
academic enrichment, career 
awareness, life skills, civic 
engagement/community 
building, recreation/health & 
fitness, and culture/art 

Adult Programs include Adult 
Basic Education (GED), General 
Education Development (GED), 
English for Speakers of Other 
Languages (ESOL), Parenting 
Skills, Family Relations, Tenant 
Education and Advocacy, 
Recreation, Intergenerational  
Activities  

school 
 

https://www.metlife.co
m/assets/cao/foundation
/NCCS_BuildingCommuni
tySchools.pdf 

Beacon Youth Programs: 
http://www1.nyc.gov/sit
e/dycd/services/after-
school/beacon-youth-
programs.page  

Beacon Adult Programs: 
http://www1.nyc.gov/sit
e/dycd/services/after-
school/beacon-adult-
programs.page  

HARLEM CHILDREN’S ZONE 

Harlem Children's Zone model, which 
has been adopted nationwide, 
provides academic, social, and medical 
services, in a 100 block in Harlem, NY, 
to enhance positive outcomes for low-
income students. 

Latino: 8% 

American 
Indian/Alaskan Native: 
1% 

Asian: 0% 

White: 0% 

Black: 89% 

Free/Reduced Lunch: 
84% 

ELL: 2% 

Special Education: 18% 

Male: 50% 

7 elementary schools and two 
charter schools 

Programs for early childhood, 
elementary school, middle 
school, high school, and college 

Early childhood: baby college, 
the three year old journey, 
Harlem gems 

Elementary school: Promise 
Academy Elementary Schools, 
Peacemakers 

Middle School: Promise 
Academy Middle Schools, A Cut 
Above 

High School: Promise Academy 

913 Harlem Children 
Zone students in 
college 

5,522 Baby College 
graduates 

93% college acceptance 
in 2015 

Harlem Children’s Zone: 
http://hcz.org/   
 
FY 2015 Report: 
http://wac.adef.edgecast
cdn.net/80ADEF/hcz.org/
wp-
content/uploads/2016/0
2/HCZ-FY-2015-
Report.pdf  

https://www.metlife.com/assets/cao/foundation/NCCS_BuildingCommunitySchools.pdf
https://www.metlife.com/assets/cao/foundation/NCCS_BuildingCommunitySchools.pdf
https://www.metlife.com/assets/cao/foundation/NCCS_BuildingCommunitySchools.pdf
https://www.metlife.com/assets/cao/foundation/NCCS_BuildingCommunitySchools.pdf
http://www1.nyc.gov/site/dycd/services/after-school/beacon-youth-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-youth-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-youth-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-youth-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-adult-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-adult-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-adult-programs.page
http://www1.nyc.gov/site/dycd/services/after-school/beacon-adult-programs.page
http://hcz.org/
http://wac.adef.edgecastcdn.net/80ADEF/hcz.org/wp-content/uploads/2016/02/HCZ-FY-2015-Report.pdf
http://wac.adef.edgecastcdn.net/80ADEF/hcz.org/wp-content/uploads/2016/02/HCZ-FY-2015-Report.pdf
http://wac.adef.edgecastcdn.net/80ADEF/hcz.org/wp-content/uploads/2016/02/HCZ-FY-2015-Report.pdf
http://wac.adef.edgecastcdn.net/80ADEF/hcz.org/wp-content/uploads/2016/02/HCZ-FY-2015-Report.pdf
http://wac.adef.edgecastcdn.net/80ADEF/hcz.org/wp-content/uploads/2016/02/HCZ-FY-2015-Report.pdf
http://wac.adef.edgecastcdn.net/80ADEF/hcz.org/wp-content/uploads/2016/02/HCZ-FY-2015-Report.pdf
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High Schools, Truce Media and 
Arts, Employment and 
Technology Center, Learn to 
Learn 

College: College preparatory 
program, the College Success 
Office 
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Strategy 11: Single Gender Schools 

Description 

Although single-sex (SS) schools have been in existence since the 19th century, the research on 

SS schooling effectiveness in comparison with co-education (CE) schooling is mixed. The 

research on SS education has primarily focused on how it differs from CE and whether SS 

education results in statistically significant achievement gains compared with achievement in CE 

education, as well as attention to causal relationships between the SS strategy and a focused 

outcome area. Due to the large number of studies on single-sex schools and the variation in their 

conceptual focus few reports exist or have been commissioned to conduct a review of SS and CE 

comparison studies; Fred Mael’s reports (Mael, 1998; and Mael, et. al., 2005) represent the most 

extensive review of these studies. Overall, many of the studies outlined by Mael (2005) 

identified a mix of findings; however more studies cited positive achievement gains in SS 

schools than they did CE schools. 

Thus the impact studies of single-gender/sex school environments points to the following 

positive results: 

● Girls in single-gender/sex environments compared to girls in Co-educational settings 

perform slightly better in all academic subjects 

● Under-performing boys in single-gender/sex environments compared to boys in co-

educational settings perform slightly better in the subjects of under-performance
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EAGLE ACADEMY FOR YOUNG MEN 

Single-gender/sex  The Eagle Academy Model is 
focused on ensuring that 
each Eagle Academy student 
is successful in the 
classroom and in life. The 
goal is to provide resources 
to inner city young men so 
that they can achieve their 
promise as students, as 
family members, and as 
engaged citizens in their 
communities. The result is 
an intimate, specialized 
public school with small 
class sizes, trained and 
committed teachers, and a 
full complement of in-school 
and out-of-school programs. 

The Eagle Academy Model 
features: 
Parent Involvement 

Academic Rigor 

College Prep 

Extended Day and Saturday 
programs 

Rituals 

Summer Bridge programs 
for new students 

Mentoring 

6-12 grade students 

58% Black (Bronx) 

39% Latino (Bronx) 

Positive adult male 
role models of color 

Group mentoring 

Shared discussions on 
cultural identity, 
college, careers, and 
community service 

One-on-one activities 
with mentors: sports, 
dining, events 

Social and emotional 
development: 
management of 
emotions/ feelings in a 
positive manner, 
character building, 
and enhanced ability 
navigate society 

Structured activities  

Attendance Rate: 95%  

Graduation Rate (2013-
2014): 78% (Bronx) 

College Acceptance 
Rate (2013-2014): 
100% college  
 

Eagle Academy 
Foundation: 
http://eagleacademyfou
ndation.com/about.htm  

David C. Banks: Soar: 
How Boys Learn, 
Succeed, and Develop 
Character 
Addressing 
Achievement Position: 
Positioning Young Black 
Boys for Educational 
Success: 
https://www.ets.org/M
edia/Research/pdf/PIC-
PNV19n3.pdf  

http://eagleacademyfoundation.com/about.htm
http://eagleacademyfoundation.com/about.htm
https://www.ets.org/Media/Research/pdf/PIC-PNV19n3.pdf
https://www.ets.org/Media/Research/pdf/PIC-PNV19n3.pdf
https://www.ets.org/Media/Research/pdf/PIC-PNV19n3.pdf
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Practice Description Student Demographic Model Components Outcomes (Y/N): 
If Y describe. 

Outcome Data/ 
Additional Resources 

BENJAMIN E. MAYS INSTITUTE 

Single-gender/sex The Benjamin E. Mays 
Institute program was an all 
male cluster housed within a 
regular school of dual-sex 
coeducational classrooms 
and instruction. The main 
goal is to meet the 
intellectual, spiritual, 
physical, and social needs of 
the students served through 
role modeling and 
mentoring. 
 

Black: 83% 

Latino: 16.7% 

Free/Reduced Lunch: 
88.7%  

Positive adult male 
role models of color 

One on one mentoring 

Culturally centered: 
Sankofa 

Rites-of-passage 
activities 

Structured activities: 
academic and social 

Benjamin E. Mays 
Institute scored higher 
on sixth grade 
Connecticut Mastery 
Test Mathematics. 

Students who 
participated in the 
Benjamin E. Mays 
Institute had more 
positive and higher 
identification with 
academic scores, lower 
pre-encounter 
attitudes, and higher 
internalization scores 
than the comparison 
group. 

Benjamin E. Mays 
Institute students were 
able to express more 
positive views about 
the importance of an 
internalized racial 
identity status and its 
impact on their current 
levels of functioning. 

Mentoring Urban Black 
Middle School Male 
Students: Implications 
for Academic 
Achievement: 
https://drive.google.co
m/a/northeastcompcen
ter.org/file/d/0B9_K64u
YtVU8ek9RUTg1UFdjVm
s/view  

URBAN PREP ACADEMIES 

Single-gender/sex Urban Prep Academies is a 
501(c)(3) nonprofit 
organization that operates a 
network of all-boys public 

Grades 9-12 

472 students enrolled 
(2014-15) 

Positive adult male 
role models of color 

Group mentoring 

79% graduation rate 
(2014-15) 

100% college 

Urban Prep Academies: 
http://www.urbanprep.
org 
 

https://drive.google.com/a/northeastcompcenter.org/file/d/0B9_K64uYtVU8ek9RUTg1UFdjVms/view
https://drive.google.com/a/northeastcompcenter.org/file/d/0B9_K64uYtVU8ek9RUTg1UFdjVms/view
https://drive.google.com/a/northeastcompcenter.org/file/d/0B9_K64uYtVU8ek9RUTg1UFdjVms/view
https://drive.google.com/a/northeastcompcenter.org/file/d/0B9_K64uYtVU8ek9RUTg1UFdjVms/view
https://drive.google.com/a/northeastcompcenter.org/file/d/0B9_K64uYtVU8ek9RUTg1UFdjVms/view
http://www.urbanprep.org/
http://www.urbanprep.org/


Contact Information

If you are a leader of a MBK Community and have any questions, 
comments or concerns about this Digital Day of Action, please feel 
free to email Cameron Webb (Bryant_C_Webb@who.eop.gov) with 
the White House MBK team. We look forward to working with you to 
highlight the impact and the promise of MBK—both now and for years 
to come.

If you are an AmeriCorps, Senior Corps, or Social Innovation Fund 
program, please send a messages to digitalmedia@cns.gov.

MENTOR-related organizations should contact Matt Meyersohn at 
mmeyersohn@mentoring.org. 




